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Appendix 7 Teacher Training Material 5 

Steps for developing a scoring rubric (Caputi, 2006) 

Development of the scoring rubric is extremely important to ensure consistency in grading. All 

faculty members grading the paper should contribute to the development of the rubric. The 

following are steps for designing a scoring rubric (Mertler, 2001; Moskal, 2000). 

1. Decide if the rubric will be holistic or analytic. 2. Identify the qualities that need to be evident 

in the students’ work as they address the criteria of the project. 

3. Identify the qualities that compose the top-level performance, or highest score, for each criterion. 

Then, identify the bottom-level performance, or lowest score, for each criterion. Finally, decide if 

there will be a middle-level performance category. Depending on the assignment and the criteria, 

each of these may have finer gradations. If finer gradations are difficult to distinguish, then it is 

better to simply use two or three levels. 

4. Write narrative descriptions for each level. 

5. When writing the descriptions for scoring each category, use descriptions of acceptable work, 

not judgments about the work. For example, state Introduction synthesizes content of overall paper 

rather than Introduction is well done. 

6. Use samples from past students’ works to exemplify each level. These can be used as 

benchmarks to ensure consistency of grading among faculty. 

7. When using the rubric, reflect on its effectiveness and revise as needed. 
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Appendix 8 Teacher Training Material 6 

https://doi.org/10.1016/j.asw.2016.05.002 
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Appendix 9 

Post-study Questionnaire for Students 

 

Name: ________________________         

Questions: 

 

1. Does writing assessment rubrics help you understand grading criteria better? 

A. Yes, it is very helpful overall 

B. It is helpful only in certain aspects 

C. It is not very helpful 

D. Others _______________________________________________________ 

2. Do you think rubric is an objective and fair way of writing assessment? 

A. It is objective and fair 

B. It is objective but not fair 

C. It is fair but not objective 

D. Others _______________________________________________________ 

3. Does writing assessment rubric help you make progress in writing? 

A. It is very helpful overall 

B. It is helpful only in certain aspects 

C. It is not very helpful 

D. Others ________________________________________________________ 

4. Do you prefer rubrics to be used in future writing assessment? 

A. I prefer using rubrics 

B. I prefer other ways of writing assessment 

C. I do not care 

D. Others ________________________________________________________ 

5. Do you have more confidence in writing a better composition with the assistance of writing 

rubrics? 

A. Yes, I feel more confident 

B. No, I do not feel confident 

C. Others _________________________________________________________ 
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Appendix 10 

Post-study Questionnaire for Teachers 

 

Name: ________________________         

Questions: 

 

1. Does teacher training process help you in understanding and applying rubrics? 

A. It is very helpful overall 

B. It is helpful in certain aspects 

C. It is not very helpful 

D. Others _____________________________________________________ 

2. Do you make progress in making and applying rubrics in teacher training process? 

A. Yes, I make progress in both aspects 

B. I make progress only in making rubrics 

C. I make progress only in applying rubrics 

D. I did not make progress in both aspects 

E. Others _____________________________________________________ 

3. Which aspects does writing rubric most helpful in assessment process? 

A. The fairness of grading 

B. The efficiency of grading 

C. The understanding of grading criteria 

D. All of the above 

E. Others _____________________________________________________ 

4. Are you going to use rubrics in future writing assessment? 

A. I am going to use it a lot in the future 

B. I may use it sometimes in the future 

C. I am not going to use it in the future 

D. Others _____________________________________________________ 

5. Do you think rubrics help students in understanding grading criteria and making progress in 

writing? 

A. Yes, it is helpful in both two aspects 

B. It is helpful only in understanding grading criteria 

C. It is helpful only in making progress in writing 

D. It is not very helpful in both two aspects 

E. Others _____________________________________________________ 
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Appendix 11 Rubric for ‘Letter of Complaint’ 
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Appendix 12 Rubric for ‘Letter of Apology’  
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Appendix 13 Rubric for ‘Whether Museums Should Charge for Admission’  
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Appendix 14 Rubric for ‘My View on Distance Learning’  
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